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THE BALANCE BETWEEN LANGUAGE ACQUISION
AND LANGUAGE LEARNING IN ELC

Abstract. The article is devoted to the to the actual problem of the
balanced use of English language teaching methods, some of which are
considered by foreign researchers as close to the natural development of the
child's language, and others are viewed as purely educational. Based on the
analysis of foreign researches, the authors of the study clarified the concepts of
“second language acquisition” and “second language learning”, outlined their
fundamental difference and importance in the process of studying English. It
has been observed that some scholars prefer only methods of second language
acquisition that resemble the natural process of a child's native language
development. There is another vision of successful foreign language learning,
whose proponents believe that when teaching a foreign language one should use
both exercises that give an idea of the language, and activities that resemble the
natural process of language acquisition, where the first can’t be ignored and
plays an important role. The article suggests the examples of different
approaches to the use of educational material at English language classroom. It
is noted that their choice depends on the teacher, his understanding of the real
language functioning in the community. T has been suggested, that wide
exposure to a second language can be provided by extensive reading and
listening, in particular out of ELC. This can be assisted by parents and their
involvement to students’ studying. The results of a survey of students on their
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preferences in mastering the English language and observation of the real
situation in the classroom are presented. The paper discusses the debatable
nature of the problem and need for its further development is emphasized.

Keywords: second language acquisition, second language learning, first
language, second language.

Problem statement. The integration of the national education system into
the European and world educational space forms a public demand for the
renewal of the teachers’ professional education system. The modern Ukrainian
school needs a new kind of a foreign language teacher, whose task is not just to
teach according to traditional schemes, but to make difference in an
independent and responsible choice of forms, means and content of education.
New requirements for the educational activity of the teacher create objective
preconditions for the formation of his professional competences and readiness
to further develop students’ educational awareness.

Understanding the trends of the new educational paradigm today is
complicated by the insufficient formation of general meanings, which are
embedded in the basic concepts and terms. One can notice the ambiguity of
interpretations among the representatives of professional and pedagogical field
in domestic and foreign scientific literature. The discussion on the issue of the
difference and balance between second language acquisition (SLA) and second
language learning (SLL) in the English Language Classroom (ELC) exacerbates
the relevance of the chosen topic.

The topicality of the theme can be explained by minimum knowledge in
distinguishing the very essence of each aspect, in particular, when it goes about
the implementation of SLA and SLL related activities into practice of the
English language teacher.

Research publications analysis. Any language is the means we use to
convey ideas from one person to another, and acquiring languages remains one
of the most fascinating aspects of human development. From the first
monosyllabic utterances to the use of complex, nuanced and context-specific
structures, both the rate of progress and the stages of language acquisition have
been the focus of innumerable research studies in the fields of developmental
psychology, linguistics and pedagogy.

Before identifying the differences attributed to SLA and mere classroom
learning, it is necessary to establish the meaning of two key terms that will be
used throughout this paper: acquisition and learning.

Second language (L2) acquisition theory is built on models of first
language (L1) acquisition and on learning theory. As each aspect evolves
independently from one another, it is important to return to the source and
integrate insights from relevant developments.

It should be noted, that Language acquisition theory is based on the neuro-
psychological processes (Maslo, 2007). It is opposed to learning and it is
considered to be a subconscious process similar to that, by which children
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acquire their first language (Kramina, 2000). Thus, language acquisition is an
integral part of the unity of all languages (Robbins, 2007).

Language learning is viewed as a conscious process, the product of either
formal learning situation or a self-study. (Kramina, 2000). So, language
learning is an integral part of the unity of all languages as well (Robbins, 2007).
So, there arises a question: what is the difference between them?

An American linguist S. Krashen, a developer of SLA hypothesis, claims,
that there is a strict distinction between acquisition and learning. S. Krashen
sees acquisition as a purely subconscious process and learning as a conscious
process, and claims that improvement in language ability depends only on
acquisition and never on learning. He deliberately has marked the boundary
between these two aspects of studying a second language. In more simplified
way, it can be presented as following:

SECOND LANGUAGE SECOND LANGUAGE
ACQUISITION LEARNING
subconscious process CONSCious process
meaningful interaction formal instruction
communicative act Grammar

Figure 1. Acquisition/learning distinction

S. Krashen insists, that in the English language classroom (ELC), where
English is taught as a second language, the biggest priority should be given to
acquisition, not learning, since acquisition totally reflects the process of
acquiring the first (native) language and is the only way to successfully master a
foreign language.

Nonetheless, the scientist received a lot of criticism from other
methodologists. For instance, Zafar states, that acquisition could be better
understood when described as a process enriched by the learning activities.
Instead of drawing a borderline, separating acquisition and learning into two
discrete disciplines, the cross-currents at both are constantly at work in studying
and are to be acknowledged and explained. (Zafar, 2009).

Gass and Selinker argued, that the difficulty to perceive how acquisition
and learning “housed” in two separate linguistic systems, could be put into use
by L2 learners. (Gass & Selinker, 1994).

One should admit, that S. Krashen did not seem to be anxious by the
criticism. (Zafar, 2009). For S. Krashen, acquisition, picking up a language
naturally like children do in their L1, is a process still available to adults, and is
far more important than language learning. Knowledge gained through one
means (e.g., learning) cannot be internalised as knowledge of the other kind
(e.g., acquisition), and only the acquisition system produces language, whereas
learning serves only as a monitor of the acquired system, checking the
correctness of utterances according to the formal knowledge stored in.

To our way of thinking, S. Krashen’s viewpoint is a good and solid
foundation for the accepted and widely used communicative approach in
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teaching a foreign language. The analysis of modern researches shows that,
despite significant theoretical achievements in solving the problem under
analysis, there still remain some issues, which are worth detailed reflection. So,
in this research the attempt to find the balance between two ways of mastering a
second language will be made.

The aim of the paper is to analyze the possible activities in the English
language classroom, which can be referred to second language acquisition or
second language learning and their impact on the students in terms of their
effectiveness in studying a second language (English).

Presentation of the main research material. Lightbown and Spada
(2001), have admitted, that language acquisition occurs during the early years
of one’s life - usually in early childhood before age three - and that it can be
estimated as a part of people’s growing up. In contrast, learning is defined as a
more conscious and explicitly sequenced process of “accumulating knowledge
of linguistic features such as vocabulary, sentence structure and grammar,
typically in an institutional setting” (Yule, 1985). The difference between these
ways of developing language competence is manifested most clearly in the
outcomes: the contextual understanding of the language is gained through
acquisition, and knowledge about the language: “knowing the rules, being
aware of them, and being able to talk about them” is provided through learning,
(Krashen, 1982; Schmidt, 1983).

In terms of studying a second language, English language classroom is a
setting, where the target language is taught only as a subject, and is not
commonly used as medium of communication outside the classroom. In other
words, it is the place where the learners have no contact with the target
language outside the language classroom.

One can presume, that two contextual aspects are of potential importance
in language classroom settings. One concerns the learning situation to be found
in the classroom. The other is the level of support which is given to the foreign
second language program. With regard to the classroom learning situation, we
should point out, that the role of relationships between teacher and student are
likely to be crucial.

In the case of traditional approaches to language teaching, where the target
language is perceived primarily as an object to be mastered by learning about its
formal properties, the teacher typically acts as an “informer” and the learner as
an “information seeker”.

However, considering innovative approaches, where the emphasis is put
on the use of the target language in “social behavior”, a number of different role
relationships are possible, depending on whether the participants are “playing at
talk”, as in role play activities, or have a real-life purpose for communicating, as
in information gap activities. In this case, the teacher can be a “producer” or a
“referee” and the learner performs as an “actor” or a “player”. The nature of
these classroom roles is likely to influence the level and type of proficiency the
students develop.

85



InnoBaTuka v BuxoBanHi. Bunvcek 13.Tom 2. 2021.

There are multiple pedagogical theories and approaches that can guide the
decisions a teacher makes in the classroom. Some of them can be non-effective.
(Langer,1997) presents the following myths of learning:

1) the basics need to be learned so well that they become second nature;

2) paying attention means staying focused on one thing at a time;

3) delaying gratification is important;

4) rote memorization is necessary for education;

5) there are right and wrong answers.

In the classroom, teachers offer repetitive exercises that ask students to
perform a task the same way regardless of the context or students. Teachers
often present the task as if it can only be performed one way. Langer argues that
when individuals are told that there is only one right way to perform a task, it
limits their ability to make the material their own and use the information in
creative ways. In reality, no individual performs a task in the same way.

At this stage of our research it will be logical to ponder on the possible
ways, by which students study grammar. Definitely, grammar studying can be
viewed only as a learning activity and has nothing to do with acquisition. Lee
and Van Patten identify three types of drills: mechanical, meaningful, and
communicative (Lee & Van Patten, 2003). Mechanical drills, such as
transformation and substitution drills, do not promote acquisition, because
learners do not have to attend to meaning in order to produce utterances.
Learners performing mechanical drills do not need even to understand their own
utterances. They work to learn the basics through rote memorization without
personal relevance.

In meaningful drills, meaning is in focus but the answer is known before
the question is asked. Students engaged in meaningful drills display knowledge
of form but do not necessarily use language creatively. Consequently, they
search for the one right answer. In communicative drills, the answer depends on
the student and is not already known.

As a matter of fact, one and the same material can be given as a learning
activity or, on the contrary, as an acquisition one. The example is shown on the
following table.

Table 1

Activity Learning Acquisition | Both

Listening to an English song

Reading a poem

Writing a blog

< <K<

Reading/Writing an e-mail

Communicating with a native speaker \Y

Doing some grammar exercises \%

<

Review your peer’s essay

Interacting with your peers in a group \Y
activity

Playing a language game

<<

Watching an English film
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Learning English words from a list \Y
Taking part in a role play in pairs in \
class

When examining and deciding how to apply each activity in terms of
acquisition/learning theory, one may notice, that almost each activity can be
implemented in both ways with only some exceptions. Ticks in the relevant
boxes demonstrate, which of them can be used accordingly.

For instance, listening to an English song can be given with the instruction
to write out the verbs in Past Simple. In this way this activity can be referred to
Language learning. In case the song is used as a short relaxation break in the
middle of the lesson, it can be estimated as Language acquisition, which
influences students on their subconscious level. Similarly, reading a poem can
be done just for pleasure, and on the other hand it can be a conscious process,
which aims to memorise it.

On top of that, it should be stressed out, that wide exposure to a second
language can be provided by extensive reading and listening, in particular out of
ELC. This can be assisted by parents and their involvement to students’
studying.

Thus, one can presume, that the balance between language acquisition and
language learning largely depends upon the decision, made by a teacher,
whether he/she prones to focus on learning, or his/her goal is to involve students
into interaction. Again, it should be pointed out, that much depends on the
outcomes of every lesson or extra-curricular activities.

Our observations at secondary schools have shown that in the English
language classroom only about 50% of studying time is given to language
acquisition activities. Being interviewed, the students mostly reported that they
prefer acquisition activities to learning, though 45% of them admitted that
learning rules and drilling are important as well for having better command of
the language.

Conclusions and perspectives of further research. All things considered,
the team of the authors of this paper would like to stand their ground, as to the
fact, that they support most of S.Krashen’s ideas. Language acquisition
techniques should predominate in every English Classroom. Secondly, a teacher
is the one, who absolutely must provide the students’access to language
acqusition, no matter, what school he/she is working at. On top of that, a teacher
remains the only one, who decides upon priority tasks, which should be given to
the students. In spite of the general viewpoint, we still remain on the position
that only a teacher can donate to language acquisition, otherwise he/ she will
never have a possibility to provide his students’ language fluency..

The aspects of this research still wait for many discussions. Thus, in the
long run, the themes of acquisition and learning will find their ways in later
research works.
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Anortanig. CraTrs npucBsiueHa aKTyalbHIH mpoOiemi 30araHCOBaHOTO
BUKOPDHCTaHHS METOJIB HaBYaHHS AaHIVIIHCBKOI MOBHM, OJHI 3 SKHX
PO3TIIIAIOTECS  3apYOLKHUMH JOCHITHUKAMHU SIK TaKi, MO0 HaONMWXKEHi 0
MIPUPOTHBOTO PO3BUTKY MOBHU JAMTHHH, a iHIII BBAXKAIOTHCS CYTO HaBYAILHUMHU.
Ha ocHoBi aHani3y 3apyOiKHUX Npalk aBTOPH JOCIIKSHHS YTOUHHIN OHSATTS
«OBOJIOJIIHHS JIPYTOI0 MOBOIO» Ta «BHMBUEHHS APYroi MOBH», OKPECIWIH iX
MIPUHITUIIOBY PI3HHUITIO Ta 3HAYEHHS y TPOIleci HaBYAHHS AHTIIIHCHKOI MOBH.
[IpocTexeno, mo aesKi 3apyOikKHI HAYKOBII HAaJarOTh ITEPEBary JHIIE METOIaM
OBOJIOZIHHSA IPYTOI0 MOBOIO, SIKi HaraayiTh NPHUPOIHIHA mporec HaOYyTTI
JUTHHOIO pigHOi MOBH. ICHYye iHIIEe GadeHHS YCIIIIHOTO BHBYEHHS iHO3EMHOL
MOBH, NPUXWIBHUKH SKOTO BBa)KAIOTh, IO MiJ Yac HAaBYaHHSA IHO3€MHOI MOBH
CIIiJi BUKOPUCTOBYBATH SIK BIPAaBH, IO HAJAIOTh YSBJIEHHS IPO MOBY, TaK i
BUJIM JUSUTBHOCTI, SIKI HaragyloTh NPUPOJHIN Mpoliec HAOyTTs MOBH, NIPU YOMY
nepii He MOXyTh OyTH MPOIrHOPOBaHI Ta BiJIrpaloTh BaXIIMBY POJb Y MPOLEci
HABYaHHs. ¥Y3arajJbHEHO, 110 32 YMOBHM BHKOPHCTAHHS IHHOBAI[IHHUX ITiIXO/iB
JI0 BUBYCHHS 1HO3EMHOT MOBH OJIMH 1 TOW CaMHil HaBYAJbHHIA MaTepial MOXKe
BUKOPHCTOBYBATHCS y CIOCIO, 110 HAaraaye MpUpPOJIHii PO3BUTOK MOBHU JTUTHHH,
abo y kimacWmyHHMU crocid BHBUCHHS MNEBHOTO mapy iHdopmamii. Y craTTi
HaBeJICHI MPUKITAIN PI3HUX MiAXOIIB 10 BUKOPUCTAHHS HABYAIBHOTO MaTepiary
Ha ypOKaX aHITHCHKOI MOBH. 3a3HAa4YCHO, IO 1X BHOIp 3aJI€KUTH Bif yUUTEN,
HOro PO3YMIHHS Ba)KIMBOCTI peaslbHOrO ()YHKIIOHYBAaHHS MOBH Y CHTYaIlisX
MOBCSKACHHOTO CIUIKYBaHHS. 3a3Ha4eHO, L0 MIMPOKHH IOCTYN IO JpPYyToi
MOBH MOXe OyTH 3a0e3leueHHi EKCTCHCHMBHUM YHTAHHSM Ta CIIyXaHHSM,
30KpeMa 1mo3a poOOTO0 HAa YPOKaX aHTIIHCHKOI MOBH. [[bOMY MOXKYTh CIIPUATH
O0aThbkM Ta IX 3alNydeHHS /O HaByaHHS yuHiB. HaBeneHo pe3ynbratu
ONUTYBAHHS YYHIB IOJI0 1X npedepeHiiii B OBOJIOAIHHI aHIITIHCHKOI0 MOBOIO Ta
CHOCTEPEKEHHS 32 PEaNbHOI0 CUTYyali€l0 Ha ypokax. Y po0oTi 3a3HayeHUid
JMCKYCIHHMI XapakTep npoOieMu Ta HeoOXiJHICTb ii oAanbIIol po3poOKH.

KoarouoBi cioBa: 0BOJOAIHHS JPyrol0 MOBOIO, BUBUCHHS APYroi MOBH,
TiepIa MoBa, pyra MoBa.
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