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INNOVATIVE PEDAGOGICAL ASPECTS OF USE OF
AUTHENTICITY OF MATERIALS IN TEACHING ENGLISH

Abstract. In this article there were studied pedagogical and psychological
principles of using authentic materials, which are a fairly new direction for
pedagogical science and practice. We showed, that as a rule teachers were used
to pay attention to textbook materials. However, in modern educational
activities, teachers-methodists tend to use authentic materials to a much greater
extent than to use educational texts. This, in turn, will greatly contribute to a
more productive mastering of educational materials by schoolchildren. On the
other hand, the authenticity of the content material allows pupils to delve into
the essence of the theoretical and practical issues having been studied, and this
will have a rather positive effect on the overall effectiveness of training, on better
mastering of educational content in general.

In our empirical research we proposed for pupils of secondary school such
proverbs and sayings, which they had to study. Before giving the pupils such a
task to study these proverbs and sayings, we combined the last ones into some
main paradigmatic groups, such as: “Skills. Personal characteristics”; “Personal
experience. Skills”; “Help”; “Laziness. Negligence”; “Teaching. Tutorials”. We
studied phonetic and stylistic aspects of proverbs and sayings with the
component of “human activity”. In turn, after studying them we modelated some
exercises for pupils, to underline in their structure the paradigm of authenticity.
So, in this article it was firstly when for pupils there were proposed our author’s
authentic tasks and exercises. We proved, that pedagogical and psychological
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content of these lexical units in a large degree was reached by rhyme of proverbs
and sayings, such as: rhyme of proverbs and sayings; full male rhyme; accurate
or identical male rhyme; full female rhyme; alliteration of proverbs and sayings;
repetition of two sounds in the structure of proverbs and sayings; a combination
of alliteration with rhymes in the structure of proverbs and sayings; assonance
in the structure of proverbs and sayings.

Keywords: authenticity of materials, authenticity of teaching English,
educational texts, educational materials, the content material, proverbs, sayings,
the paradigm of authenticity.

Problem statement. In our article as for us, first of all, it is worth considering
the concept of authenticity as it is. Unfortunately, the main recourse to this
concept leads to its terminological confusion. In contemporary both our and
foreign methodological science there is no clear definition of “authenticity”. At
the same time, there is no terminological boundary between the concepts of
“authentic”, “original” and “true”. According to this, we will try to define “the
authenticity” and find out the relationships of this concept with a lot of other
senses.

The research aim is to study phonetic aspects of proverbs and sayings with
the component of “human activity”; to modelate some exercises for pupils, to
underline in their structure the paradigm of authenticity; to propose for pupils
our author’s authentic tasks and exercises.

So, the tasks of our research are: 1) to describe the teaching paradigm with
the use of authentic materials; 2) to classify English proverbs and sayings
according to the personal characteristics of the individual; 3) to propose the
author’s tasks for pupils, which the teacher has to use at the lessons to show the
main pedagogical principles of use the authenticity of materials and the
authenticity of tasks at the English lessons at contemporary school teaching.

Presenting the main research material. Analyzing the term “authenticity”
let’s start with the fact that in Greek authentic paradigm it means “real”, which
corresponds to the English “natural”. According to the dictionary definitions of
the concepts of “authentic”, “real”, “original” as the main characteristics of
authenticity, authenticity and originality in a broad sense fall into a number of
synonymic constructions. For example, scientists (Bates, Maechler, Bolker &
Walker, 2014) define the concept of “authentic” as one term that comes from
“the original source”, corresponding to “original” or “real”. Thus, “true” means
the same as “original”; it does not perceived as “a true subject”, and as a rule
“original” is presented as “unique” in its sense. The characteristics of it are not
borrowed, they are not imitated, not translated, not translated, not real. It is
obvious that in the paradigm of linguo-didactic science the concepts of
“authenticity” and “authentic” have acquired some different sides of meaning,
which allowed methodists to classify “authenticity of subjecys” into some
groups. So, different classifications of authenticity are revealed in the issues of
foreign and domestic methodologists. Thus, some scientists (Brédart, 1991; Lier,
1988) identify three main types of authenticity:
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1. First type highlights the authenticity of the material, which is manifested
in the use of adapted texts (specially processed for methodological purposes),
while preserving their inherent authentic characteristics, such as the use of
natural language, coherence and others.

2. Secondly, there is pragmatic authenticity. This type of the authenticity of
the context and communicative purpose, underlines the authenticity of language
interactions.

3. Thirdly, scientists speak about the existence of personal authenticity,
which means a clear understanding of the subject, of the causes and the
objectives of communicative actions, predicting the outcome of these actions,
further correction of the language behavior depending on the specific
communicative situation.

Also some scientists (Breen, 1985) identify not three, but four types of
authenticity:

1) authentic texts used in the learning process;

2) the authenticity of the perception of these texts;

3) the authenticity of educational tasks;

4) the authenticity of socially context situations at in the lessons.

Methodists (Dijkgraaf, Hartsuiker & Duyck, 2017) prefer to consider
authentic texts and highlight a great number of different aspects of the
authenticity of each text, which include:

1. Culturological authenticity — the use of texts that form the concrete idea
of the main features of the life of native speakers, which are studied in all spheres
(areas) of the language.

2. Informative authenticity — the use of texts that contain the most important
information, which in a great degree is relevant to the age characteristics of
pupils.

3. Situational authenticity — the creation of a natural situation of
communication, proposed, for example, in the form of educational illustrations,
possession of some well-declared topic of interest to native speakers, the
naturalness of the discussion of this or that topic.

4. Authenticity of the national mentality — the explanation of the relevance or
lack of it in the use of a phrase in a foreign language.

5. Reactive authenticity — the ability of the text to actualize the authentic
emotional, mental and verbal response of pupils.

6. Authentic design — the compliance with the design of the text in the
textbook and its design in the original way, which helps to attract pupils’
attention, facilitate their understanding of the communicative tasks of the text.

7. Authenticity of educational tasks according to some concrete texts — the
ability of tasks to stimulate pupils’ interaction with the text. In particular, they
should be based on operations carried out in extracurricular time when working
with different sources of information.

Based on the above classifications of authenticity, it is possible to conclude
that authenticity in linguodidactics and methods of teaching a foreign language
can be defined as some compliance with substantive, organizational and
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individual aspects of foreign language learning to the natural way of functioning
of a foreign language in a multicultural society.

Along with the difficulties of explaining the phenomenon of authenticity, in
linguo-didactics there is a problem of determining the essence of authentic
material. In such a way a great interest for us is this point of view what materials
can be considered authentic ones. The scientists (Kormos, 1999; Lagrou,
Hartsuiker & Duyck, 2013) talk mostly about authentic textual materials. For
example, considering authentic texts scientists define them as texts borrowed
from the communicative practice of native speakers.

So, analyzing scientific literature (Lu, Wang, Guo, Zeng, Zheng, Wang, Shao
& Wang, 2019), we’ll consider the main ways of learning about foreign language
culture, which includes among the authentic materials some real issues of
literature, music, folklore, works of fine art. We also distinguish a separate group
of pragmatic materials which show the domestic side of our society
(announcements, questionnaires, signs, labels, menus, bills, cards, advertising
banners, etc.), which may include various audiovisual materials, including
information of TV and radio programs, weather forecasts, announcements in
public places (stations, airports). In this our research, however, we are only
interested in the authentic texts.

According to foreign linguists, such as D. Harmer, “the authentic text” means
a text written for native speakers in native languages (Harmer, 2010m p. 146).
At the same time, K. Morrow considers the authentic text as an example of a
living language; authentic text is a passage of the language created in oral or
written forms for a real recipient in order to convey some certain information
(Morrow, 1987, p.13). Unlike D. Harmer and K. Morrow, D. Nunan considers
not only authentic texts but also other materials, arguing that any material having
been created not only for the purpose of learning, but with a purpose, when a
language can be considered authentic one (Nunan, 2000).

In addition, we highlight the main differences between authentic and non-
authentic texts (Table 1).

Table 1.
The main differences between authentic and non-authentic materials
The reasons to show Authentic materials Non-authentic materials
differences

The  purpose of | A process of a real | Educational purposes
creating a text foreign language

communication
Orientation The development of | Training of language

communicative skills forms and structures
A language | Elliptical sentences, | Standardized language
component pauses, clichés, etc.
Sources Original foreign sources | Specially prepared

material
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Summarizing all these definitions of authentic texts we can say that authentic
texts are texts created by native speakers specially for native speakers, presented
in the native language in a text format.

The use of authentic texts in learning a foreign language is fully consistent
with the principles of communicative competence. They are corresponded to the
principles of authentic situationality of thoughts and speech activity, being the
means of creating real situations of communication and achieving the
authenticity of the goals of communication, which are manifested in pupils’
awareness of the functionality of language. Moreover, the variety of sources and
forms of authentic materials correspond to the principles of individualization and
novelty. In this regard, this type of educational materials can be considered as a
good basis for the formation of all components of communicative competence,
especially for sociolinguistic, sociocultural, strategic, discursive and, of course,
so called “country competence”.

Nowadays In the field of Language Didactics, however, there is no consensus
on the effectiveness of the use of authentic materials. The positive effect of the
use of authentic materials is confirmed by many researchers, for example, A.
Martinez identifies a number of advantages of these materials (Martinez, 2002).
He states that through the use of authentic materials pupils acquire linguistic and
cultural knowledge, acquire and improve language skills in an authentic
communicative situations. In addition, authentic materials provide a great
variety of educational activities, due to their genre and style diversity. However,
he lists the main shortcomings that are usually attributed to authentic materials.
Particular emphasis is placed on the complexity of authentic texts for
understanding, which are related to cultural differences, inconsistencies in the
level of language proficiency and authentic language units having been used,
rapid aging of information, and as a result, the need for careful selection and
development of teaching material. The difficulty of organizing the activity with
a number of authentic materials, mainly audio and audiovisual materials, is due
to the existence of different accents and dialects. These advantages and
disadvantages of using authentic materials raise the question of choosing the
most effective authentic materials. Authentic materials, as we noted, may
include audio and video materials, but we will consider further the prerequisites
for the effectiveness of the use of authentic textual materials, such as proverbs
and sayings.

Thus, the analysis of English paremiology made it possible to determine the
national-cultural specificity of perceptions of Ukrainians the mental and
occupational activity of British. In the British society it is condemned in a great
degree laziness, idlers and mental or physical labor, which is slow and constant,
but it is approved. There are also some stereotypes: mental or physical labor is
difficult; something that badly starts — badly ends, idlers talk a lot.

So, we’ll propose for pupils from the 11-A form, school Ne 15, t. Rivne, such
proverbs and sayings which they have to study. Before giving the pupils such a
task to study these proverbs and sayings, we combined the last ones into some
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main paradigmatic groups, such as: “Skills. Personal characteristics”; “Personal
experience. Skills”; “Help”; “Laziness. Negligence”; “Teaching. Tutorials”.
SKILLS. PERSONAL CHARACTERISTICS

Attempt not to fly like an eagle with the wings of a wren. He namaraiics
JIITATH K OpeJ1, SKIIO Maell Kpuja KOpoJibKa.

Don’t try to fly without wings. He nitait 6e3 kpui.

If you can not ride two horses at once, you shouldn’t be in the circus. Sk He
TSMHUIII, TO i HEe Oepucs.

The difficult is done at once; the impossible takes a little longer. Baxke
pOOHTECS Bifpa3y, Ha HEMOXKIIUBE W€ TPOXH OLIbIIE Yacy.

It is impossible to hoist oneself by one’s own boot’s straps. Buiiie roiaosu He
CTpUOHEII.

Much is expected where much is given. Komy 6arato maetscs, 3 Toro i
0araTo MUTAIOTh.

He who pleased everybody died before he has born. Ille cst Toii He BpoauB,
IO YCIM JIOTOJIHB.

No living man all things can. Beboro poGutu HiXTO He BMi€. 3a Bce 6epeThes,
Ta HE BCC BAAETHCA.

Those who think they can't are generally right. Ti, xTo BBaxxae, 110 BOHH He
B 3MO31 I10Ch 3pOOHTH, SIK IPABHUIIO, HE TOMHUIISIOTHCSI.

Left-handed to no profession. Maiictep Ha Bci pyku.

PERSONAL EXPERIENCE. SKILLS

Chief cook and bottle washer. | mBers, i *xHels i Ha Qyai TpaBellb.

Head cook and bottle washer. I koBais, i mBeIs, 1 KpaBellp, i Ha AyAy TPELb.
Ha Bci pyku maiicrep.

Experience is good if not bought too dear. locsix — e 106pe, SIKIIO 32 HHOTO
He Tpeba HaaTo 6arato MIaTHTH.

Experience is good if you don't pay too dear for it. Tocin — 1ie g06pe, AKIIIO
1e He I0poTo.

Experience is the best teacher (but it charges high tuition fees). Tocsix —
HalKpaluii BUMTeINb (aje BiH Oepe 3aHaJTO BUCOKY IUIATy 32 HABYAHHS).

Experience is the mother of wisdom. XKurreBuit nocBix — ocHOBa MyIpOCTi.

Experience in the father of wisdom and memory is the mother. JXurresuit
JIOCBiJ] — OCHOBa MYAPOCTI.

Experience is the teacher of fools. [{ocin — Buurtens 1ypHiB.

Experience teaches wisdom unto fools. Jlocsix BuuTh aypHiB po3ymy

Experience keeps dear school, but fools learn in no other. Jocsix — nopora
IIKOJIa, ajie TypHi B iHIIH He BUaThCA.

HELP

Every man is the architect of his own fortune. Besikuit KoBasb CBOTO mIacTs.

God helps those who help themselves. Bor gomomarae Tum, XT0 jgomomarae
co0i.

Heaven helps those who help themselves. HebGeca nomomararots TUM, XTO
JiorioMarae cooi.
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Providence helps those who help themselves. dons momomarae Tum, XTo
JoroMarae cooOi.

Always lend a helping hand. 3asxmau gomomaraii iHIIEM.

He may well swim that is held up by the chin. Hapuuicst mnaBaru, ko Tede
HOiATPUMYIOTH 32 MiA0OPiAs.

Itis easy to swim if another holds up your head. YV 6yap-skiii cipaBi BaxJrBa
MiATPUMEKA.

Slow help is no help. Xto B 6ixi nas, 18a pasu aas.

LAZINESS. NEGLIGENCE

The devil finds work for idle hands to do. Yopr 3Haiine poGoTy 1is Jiegaunx
PYK.

An idle brain is the devil's workshop. Po3ym senaps — maiicTepHs 4opTa.

Idleness is the mother (or root) of all evil (or sin, vice). Jlinomi — Matu Beix
TTOPOKIB.

By doing nothing, we learn to do ill. Bix 6e3ai1st 10 IPOCTYNKY OAUH KPOK.
Bin 0e3aimst myp Gepe.

Do not wait for a rainy day to fix your roof. He Tpe6a yekatu 10110BOTO JHS,
100 MOJaroIuTH Aax.

Drowsiness dresses a man is rags. CoH ojsirae Jr0MHY B JaXMiTTsL.

Idleness goes in rags. Jliub He cripusie 3MiHCHEHHIO MPIil.

Satan finds some mischief still for idle hands to do. Bing Ge3mimns mo
IPOCTYIIKY OAWH KPOK.

Leisure breeds lust. Bix 6e3miuist 0 MPOCTYIIKY OAMH KPOK.

Idle folks have the most labour. Jlemapi poOasiTe BUTISA, IO IPALIOKOTH
OiIBIIE 3a BCIX.

TEACHING. TUTORIALS

Action is the proper fruit of knowledge. Buntok € rutogom 3HaHb.

A handful of common sense is worth a bushel of learning. XXmenst 3mopoBoro
rIy3/1y BapTa OyIlIesto BYSHOCTI.

He that knows nothing, doubts nothing. Toit, xTo HidOr0 HE 3HAE, Hi B YOMY
He CyMHIBa€TbCs. YnM Oilibllie 3HAEMI, TUM OiJIbIIe CYMHIBAEIICS.

He knows most who speaks least. Binblire Bcix 3Ha€ TOM, XTO MEHIIIE BCIX
TOBOPUTE.

He who is ignorant of foreign languages knows not his own. Toii xTo He 3Ha€
1HO3EMHHUX MOB, H€ 3HaA€ BJIACHOT MOBH.

He who never learns anything never forgets anything. Xto Hikonu Hidoro He
BYHTH, TOHM HIYOTO HE 3a0yBac.

Give a man a fish and you feed him for a day; teach a man to fish and you
feed him for a lifetime. Jait moxuni puby, i TM macu il xapdi Ha OJWH JCHB,
HaBYH JIIOJIUHY JIOBUTHU pUOY 1 TH 1acH il Xapd Ha BCE KUTTSL.

Increase your knowledge and you increase your grieves. 36imbiryroun
3HAHHSI, 301TBIIYENT TTeYalli.

So, we chose English proverbs and sayings with the main component of
“human activity”. Such kind of material is pedagogically and psychologically
investigated, that’s why it was a subject of our research. After that we studied
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phonetic and stylistic aspects of proverbs and sayings with the component of
“human activity”. In turn, after studying them we tried to modelate some
exercises for pupils, to underline in their structure the paradigm of authenticity.
So, we proposed for pupils our author’s authentic tasks and exercises.

Also it is well-known that each novel is the act of speech, and therefore it
represents a certain sequence of sounds, a sequence of words, phrases or
sentences. The effect of the text, its influence on the listener is achieved through
the sound side of the proverb, which is one unit with the rhythm and its meaning.
It also separately subdivided parts of the proverbs, which can not affect the
listener.

Proverbs and sayings are miniature artistic textual components of oral folk
art. Various stylistic means are found in their structure, and euphonic means are
not exceptions. When we tell about euphonic means we mean rhymed
consonants, alliterations and assonances, which are more important expressive
means contributing to the stability of structure of proverbs and closely
interacting with their sense and value. Pedagogical and psychological content of
these lexical units in a large degree is reached by rhyme of proverbs and sayings.
We’d like to describe this content in more details.

Rhyme of proverbs and sayings.

Rhyme, the consonance of endings, is an extremely important characteristics
of proverbs, which reflects, at the same time, the musical sense of people, their
subconscious desire for attitude of fullness and beauty of sounds. Rhyme gives
so called completed form of a proverb, conquers its structure, makes a proverb
(of course, relatively) immobile and, at the same time, this lexical unit can easily
fall into our memory.

Rhymed consonance is also widespread in the structure of proverbs and
sayings. In proverbs there are rhymes of different types, such as: full male, exact
or identical male rhyme, full female rhyme. Let’s consider these types of rhymes
in more details.

Full male rhyme.

In a case of full man’s thyme the repetition is created by a monosyllable
token with the coincidence of loud rhymes of all subsequent sounds. This type
of rhymes is predominant in English rhymed proverbs. As examples we can
show the following proverbs:

One always learns at his own expense.

(Brachuii 00¢8i0 — HAUKpawul 64Umens).

No living man all the things can.

(Myopum nixmo He 8poOUBCs, a HABUUBCA).

Man of words and not of deeds is like a garden full of weeds.

(JTroboumens cig i 6opoe Oin cxoxcutl Ha epyuty 6e3 niooie).

Accurate or identical male rhyme.

This type of rhyme differs from the previous one by the fact that consonant,
a loud one, and all other sounds are presented in a coincide paradigm. In English
rhymed proverbs repeating sounds, are parts of a complex sound with one person
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with whom the other person is talked. These sounds make up a whole sound
complex of a listener, for example:

There are many slip twixt cup and lips.

(He 2060pu ,,2on”’, 00KuU He nepeckoyuuL).

It is better to be spited than pitied.

(Kpawe suxnuxamu 3a30picmv, HIdiC HCANICMb).

Full female rhyme.

A female rhyme is observed in the structure of proverbs more rarely than a
male one, but there are some examples in the English language. In a full feminine
rhyme one rhyme is accentuated and it and the undeclared composition are
repeated in the concurrence of a vowel of accentuated composition and all other
subsequent sounds, for example:

No bees, no honey; no work, no money.

(be3 mpyoa nema niooda).

Also schoolchildren said that rhyme was the second most frequent way of
use of a phonetic stylistic device.

Alliteration of proverbs and sayings.

Pedagogical and psychological content of proverbs and sayings in a great
degree is made by the help of alliteration. The phenomenon of alliteration is very
common in the structure of proverbs. Alliteration in a broad, general sense is a
repetition of vowel and consonant sounds in the beginning of closely located
accented syllables. By its nature, there are different types of alliteration, but the
most common is the alliteration with the repetition of one sound. For example:

Where there is a will there is a way.

(e oxoma — mam i po6oma).

He that will eat the kernel must crack the nut.

(Tpeba naxurumucs, wob 3 KpuHuyi 600U HANUMUCSL).

What we do willingly is easy.

(de pyxu i oxoma, mam cnopa po6oma).

No sweet without some sweat.

(ITopobu 0o nomy, moti noicu ¢ oxomy).

In a compositional structure of proverbs and sayings we can distinguish the
following subtypes of this type of alliteration:

1) repeating the consonant in the first and the last words:

Live and learn.

Look before you leap.

(He 3narouu 6pody, He CyHbCA Y 800Y).

Practice makes perfect.

(Poboma euumv).

Let the cobbler go beyond his last.

(Illseyw, 3natl ceoe wescmao, a 8 Kpaseymaeo He nisb),

2) repeating the consonant in the second and the last words:

One swallow doesn’t make a summer.
(Oona nacmiska éechu He pobums),
3) repetition of two or three consonants in different structures:
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Fast bind, fast find.

(Ax obacw, maxk i maew).

Better never begin than never make an end.

Cut your coat according to your cloth.

Good master makes good servant.

(Kpawe ne nouunamu, Hidc He 3aKIHYUMLL).

Repetition of two sounds in the structure of proverbs and sayings.

In the structure of proverbs and sayings there is another type of repetitions.
It is a repetition of two sounds. This type is found in proverbs more rarely, for
example:

No sweet without some sweat.

(Be3z mpyoa nema niooa).

Also there is a combination of alliteration with rhymes in the structure of
proverbs and sayings, for example:

A stitch in time saves nine.

(O0un cmibok, 3pobaeHuUli 64ACHO, KOWMYE 0e8 simu,).

In such a way rhyme is based on the repetition of the diphthong [ai] and the
proximity of closed sonants [m] and [n].

Assonance in the structure of proverbs and sayings.

Another stylistic device which in a great degree makes pedagogical and
psychological content of proverbs and sayings is the assonance. One word is the
repetition of the accented headlines in a line or a phrase, or at its end in a form
of incomplete rhymes. We’ll give the examples:

Haste makes waste.

(Hocniwuw — modeil nacmivuut).

In the first proverb, the assonance is achieved by the repetition of the
diphthong [ei].

Another example of the assonance may be such a proverb:

Make hay while the sun shines.

(Kosanw knenne, Ooku menze).

In the second example the assonance is achieved by repeating the accentuated
diphthong [ai], in words “while”, “shine” and diphthong [ei] in the words
“make”, “hay”. After analyzing the cases of using the assonance as a part of
proverbs we found that it is not common, assonance is used more less than
alliteration.

Conclusions and further research prospects.. In proverbs and sayings, also
in tales there are different types of phonetic stylistic devices, but we’ve to pay
special attention to the rhyme, because, as a rule, all proverbs and sayings are
rhythmically organized and rhyme expressed. We proved, that pedagogical and
psychological content of these lexical units in a large degree was reached by
rhyme of proverbs and sayings, such as: rhyme of proverbs and sayings; full
male rhyme; accurate or identical male rhyme; full female rhyme; alliteration of
proverbs and sayings; repetition of two sounds in the structure of proverbs and
sayings; a combination of alliteration with rhymes in the structure of proverbs
and sayings; assonance in the structure of proverbs and sayings.
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IBamkeBu4 EpHect

KaHAUIAT ICUXOJIOTIYHNX HAaYK, NepeKianad,

JTOLIEHT Kadeap IPaKTHKH aHTIIHCHKOI MOBH

Ta METOJIUKU BUKJIAJaHHS
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Anortanig. Y crarTi 3QIHCHEHO aHal3 IENAroriYHMX Ta ICHXOJOTIYHHX
MPYHINITB BUKOPHCTAHHS aBTEHTHYHOIO MaTepialy Ha ypOKax aHTIIHCHKOI
MOBH, III0 € HOBUM HaIpsSMOM Y TIeIaroTiyHii Hayi i mpakTuni. KoHcraroano,
[I0 BYHTENI 3BHUKIM BHKOPHCTOBYBaTH MaTepianu mmiapydHuKiB. IIpotre B
Cy4JacHil OCBITHIH IiSUTBHOCTI BYUTEII-METOIUCTH 3aCTOCOBYIOTH aBTCHTHUHI
Marepiaiy, 10 CBOEI0 YEprolo CHpHse OLIbII NPOJYKTHBHOMY OIIaHYBaHHIO
MIKOJIIpaMH  HaBYaJIbHUM MatepiajoM. 3 gapyroro OOKy, aBTEHTHYHICTh
MaTepiany QacuiniTye yYHIB 0 3arjvOJICHHS B CYTHICTh TEOPETHYHHX I
NPaKTHYHUX MUTaHb, SKi BUBYAIOTHCS, 1 Ll TIO3UTHBHO BIUIMBAE HA 3arajibHy
Pe3yIbTaTUBHICT HABYAHHS, OUTBII SIKICHE OMaHYBaHHs OCBITHIM KOHTEHTOM.

Po3kputo acnektn aBTeHTHM4YHHMX TekcTiB: 1.  Kymbryponoriuna
JOCTOBIPHICTH — BUKOPUCTAHHS TEKCTIB, MO ()OPMYIOTh KOHKPETHE YSBICHHS
YHuTaya MOA0 OCHOBHHUX XapAKTEPUCTHK JKUTTS HOCIIB MOBH, SIKi BUBYAIOTHCS B
ycix cgepax MoBieHHA. 2. [HpopmamiliHa DOCTOBIPHICTE — BHKOPHUCTAHHS
TEKCTIB, SIKI MICTAThP HAWBAXIMBINTY iH(POPMALIO, IO BEIUKOK MipOI0
BIJINIOBiZla€ BIKOBHM OCOONMHMBOCTSM y4HiB. 3. CUTyaTHBHa JOCTOBIPHICTh —
CTBOPEHHSI PUPOIHOI CUTYyalil CHiNIKYBaHHS, 3alIPOIIOHOBAHOI, HANIPUKIAL, y
(hopMi HaBYATBHUX UTIOCTPAIIi#i, BOJIOMIHHS IEBHOIO OJHIEI0, 100pEe BUBUCHOIO
TEMO10, sIKa LIKaBUTh HOCIIB MOBH, IPHUPOJHICTH OOTOBOPEHHS Ti€l 4K iHIIOT
TeMd. 4. ABTEHTHYHICTh HAIIOHAJBHOIO MEHTANITETY — OOIPYHTYBaHH:
JopedHocTi abo BiICYTHOCTI 11 y BXKHMBaHHI aBTEHTHYHUX CIIOBOCIIOJY4YEHb
IHO3EMHOIO MOBOIO. 5. PeakTHBHa aBTEHTHYHICTh — 3JaTHICTh TEKCTY
aKTyali3yBaTH aBTCHTHYHY €MOIIiifHy, PO3YMOBY Ta BepOallbHY peaKililo YJIHiB.
6. ABTeHTHYHE O(OPMIICHHS — IOTPHMAHHS 33AyMy BIATIOBIIHO JI0 TEKCTY
MipyYHNKA Ta OPHUTiHAIbHA HOTO Ipe3eHTallisl, IO CIIPUsE IPUBEPTAHHIO yBarl
y4HiB, (acwuimitamii po3yMiHHS HUMH KOMYHIKQTHBHHX 3aBIaHb TEKCTy. 7.
ABTEHTHYHICTh HAaBYAJBHUX 3aBJaHb 32 OKPEMHMH TEKCTaMH — 37aTHICTh
3aBJaHb CTHMYJIIOBaTH B3a€MOJII0 YYHIB 3 TEKCTOM. 30KpeMa, Taki 37aTHOCTI
MaroTh 0a3yBaTHCS HA OMEpallisiX, IO PEeali3yIOThCA B MO3aypOYHHN Hac y
PoOOTI 3 pi3HUMU JKepenaMu iHpopMarii.

Y HamoMy eMmipHYHOMY JOCTI[DKEHHI MM 3alpONOHYBalIHM JJIS Y4YHIB
3aKJIQiB  CepefaHbOi OCBITM TMPHUCIIB’S Ta TMpHKa3Ku, oOO0’€qHaHI B
MapagurMaTUdHi TPYIH, HAMPHUKIAA: «YMiHHSI. OCOOHUCTICHI XapaKTepUCTUKNY;
«Ocobuctuit  nmocsin. HaBuukwm»;, «Jlomomoray»; «Jline. HenbamicTey,;
«HaBuanns. Ilingpyynukn». Hamu BuBUEHO (POHETHKO-CTHIIICTHYHI aCIEKTH
NpUCIIB’iB Ta IPUKA30K 13 KOMIIOHEHTOM «IisIIbHICTD JIFOUHM». 3MOJIEJIbOBAHO
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BIIPaBW I YYHIB, SIKi HarojomIylOThb Y CBOEMY 3MICTOBI Tapagurmy
ABTEHTUYHOCTI.

Y crarTi Bepmie 3ampoNOHOBAaHI aBTOPCHKI 3aBHaHHA Ta BIPAaBH i3
ABTEHTHYHUM MaTepiajoM — IMPHCIIB’SIMH Ta NPUKa3KaMH 3 KOMIIOHEHTOM
«IISTTBHICTD TIOAUHNY. Jl0BEAEHO, 110 MeJaroriuHuil i MCUXOJOTIYHUNA acIeKT
3amaM’sITOBYBAaHHS yYHSAMH IIMX JISKCHYHUX OJWHHIb BEJHKOI MipOI0
JIOCSITAETBCS PUMYBAHHSAM TNPUCIIB’iB 1 MPUKa30K, SK-OT: IPOCTE PHUMYBaHHS
npuciiB’iB 1 NIPHKA30K; aKTyami3alis HOBHOI YOJIOBIYOi PUMH; BiIIOBIIHICTH
TOYHOT ab0 O/IHAKOBOi YOJIOBIUOI PUMH; aKTyalli3alis MOBHOI KiHOYOI PUMH;
amitepariisi MPHUCIIB’{B Ta NMPHUKAa30K; MOBTOPEHHS IBOX 3BYKIB y CTPYKTYpi
NPUCITIB’iB 1 NPUKA30K; TOEIHAHHS aliTepamii 3 PUMYyBaHHSAM Y CTPYKTYypi
MPUCIIB iB i IPUKA30K; ACOHAHC Y CTPYKTYPi MPHUCIIB iB 1 MPUKa30K.

Kiao4oBi cjoBa: aBTEeHTHYHICTD MartepialliB, aBTEHTHIHICTh BUKIAJaHHS
AHTJTICPKOT MOBH, HaBYallbHI TEKCTH, HaBYaJbHI MaTepiaiad, 3MiCTOBHH
Marepial, MPUCIiB’sl, IPUKa3KH, TapaJurMa aBTeHTUIHOCTI.

Cmamms nadiviwna oo pedaxyii 23.10.2022 p.
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