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THE DEVELOPMENT AND PRESENT SITUATION OF VOCATIONAL
EDUCATION

«A rich and deep vocational education involves helping students explore link
ages and possibilities as they crisscross the boundaries between school and work.
To better help students find their way in our complex world, such a vision of
expansive experiential learning holds much promise».

Peter F. McLaren

Abstract. Being a professional includes an expectation for lifelong learning, the
ability to sort out relevant knowledge, the skills to evaluate the significance of
information and to transform it into something useful in research or practice.
Although current technology makes it possible to take part in research, to collaborate
and communicate over long geographic distances, the physical, spatial mobility of
persons is still important.

Professional education plays a crucial role in the education system by equipping
individuals with the practical skills and knowledge required to succeed in a wide
variety of technical and trade professions. With an emphasis on hands-on experience
and industry-relevant training, professional education prepares students to meet the
demands of the evolving job market, ensuring that they are workforce-ready upon
completion of their programs.

Professional training refers to education that focuses on teaching students the
skills needed for specific jobs or tasks. While traditional academic education
emphasizes theoretical knowledge, professional training combines classroom
instruction with practical, hands-on experience. It covers a broad range of sectors,
including healthcare, information technology, skilled trades, hospitality, and more.

The article considers professional education and its impact on professional
practice. The educational training points of the topic and the forms and didactic

223
© Fedoryshyn O., Stanislavchuk N., 2025



InHoBaTHKA V BUXOBaHHi. Bunyck 22. 2025. ISSN 2411-4553

methods of education which help to activate workers and their participation in
educational programs are discussed in the introduction. The article presents the
psychosocial aspects of life which modify the work performance of the worker.
These are partial aspects of his life path and include both individual educational
motives and barriers. Educational barriers can be caused, for example, by the
inappropriate setting of professionally oriented educational programs. Managers can
have a significant impact on workers’ educational motivation.

Keywords: professional education, professional skills, oriented educational
programs, motivation.

Problem setting. In our world that characterised by globalisation, digital
transformation and the rapid evolution of the labour market, vocational education
assumes a pivotal role in the development of human capital. Its primary objective is
to equip specialists with the competencies required to operate effectively within an
innovation-driven economy, to master advanced technologies, and to maintain their
competitiveness at both the national and international levels. This article is based on
selected educational issues, which include the concept of lifelong education. The
concept of education is interpreted, according to H. Vaviikova, as all purposeful
formal and informal educational activities that are continuously carried out to
improve knowledge, skills and professional competence (Vaviikova, 2018). This
education is implemented through social, cultural and professional training. The
article focuses, in particular, on further professional education, where, as Palan and
Langer note, special attention should be paid to educational forms and didactic
methods, regardless of whether they are used in a formal or informal environment
(Palan, Langer, 2008).

Recent publications analysis. The issues of vocational education in Ukrainian
science are traditionally studied at the junction of historical, pedagogical, economic
and managerial disciplines. Issues related to the training of qualified workers for the
needs of an innovative economy are constantly in the focus of attention of domestic
specialists in this field of education. In particular, the latest works of such researchers
as V. Anishchenko, M. Artyushyna, T. Gerlyand and N. Kulalayev are focused on
the training of pedagogical workers of vocational education institutions in the context
of the implementation of project activities. Issues of vocational education were also
addressed by N. Nichkalo, V. Zeleny, M. Khomenko, T. Ishchenko, G.
Mykhailyshyn, O. Sorokolita, V. Moroz, S. Moroz, S. Hrebin, V. Radkevych and L.
Komisarova.
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Presenting the basic research material. In modern education, the emphasis is
mainly on modern didactic approaches aimed at activating students. Therefore, Saks
Belcourt and Wright propose a classification of didactic methods according to the
degree of involvement of participants in the educational process. This division is
clear, logical and easy to apply in practice. The classification of teaching methods is
presented as a continuum starting from passive to active methods.

Passive ——» Active

Model Behavior
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Teaching Based on the Use

of Technology
| (video conferencing, mullimed ia teaching) |
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Teaching Using Games and
Simulation Case Studies

-
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, * ,
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Figure 1. The classification of teaching methods

According to Haskova, these are allocated, for instance, to the individual’s social
time, to the horizontal or vertical dimension of their life trajectory. The horizontal
dimension of the life course denotes the socio-temporal space in which the individual
lives, and which is often linked to their synthetic status. It is essential to recognise
that social space, like time, is merely an abstract concept that evolves over time,
depending on the particular group, culture, or community in which the given
individual exists and which shapes them (HaSkova, 2014). People, by engaging in
various social relationships, shape their living space with a particular form, function,
and social significance. And for an individual to be successful in his social life, it can
be prepared. Some scholars refer to this as the project of one’s own life. Education
is one of the ways to manage this dimension of our life path.
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The vertical aspects of the life path then indicate the progress or decline of the
individual on the social ladder. This also includes their work achievements and
failures. So it is about those categories that are often in opposition: up — down, rise
— fall, success — failure. Haskova illustrates aspects of the life path as follows
(Haskova, 2014).

PLAIN BIOPSYCHIC WORKING FAMILY LEISURE
PLANE PLANE PLANE PLANE
. The scope Range of
Frofizontal - iy SCope of of the family I '!P"('-.In
width abilities qualification and family n maitituace
| of activities
Vertical Degrees Amaount of A measure Performance
height of vitality income/ of standard scale
d position income, status| social statuy
External and | Reward system| _ Standards
Rating nternal and penalties Evaluation of | and forms
weight biopsychic standards for | Telationships | of rewards
featuros “SUCCOsS” recoanition

Figure2. Sub-aspects of the life path

The individual aspects of education can prevent the social or professional decline
of a person.

A person’s personality traits lead to a particular way of behaving, and the
pressures tied to these traits shape how an individual acts in any situation. When
interacting with people, it’s important to understand that human behavior and actions
are shaped by two kinds of pressure.

Alpha pressure refers to the actual social conditions someone is facing, while
Beta pressure is how an individual subjectively interprets or processes alpha
pressure.

Beta pressure determines whether these pressures help satisfy human needs or
prevent them from being met. At the same time, many emotional elements also play
arole in human motivation. There are emotions as psychological and social processes
where people experience something as either positive or negative. These emotions
have several key features: they are subjective, spontaneous, have a positive or
negative aspect, are relevant at the moment, and are based on real experiences. It’s
important to recognize that emotions can also affect a person's ambitions or
professional goals.

Besides the psychological factors mentioned, they also impact work efficiency.

Moreover, various social factors influence professional education. These can
include things like family support and relationships between workers or between
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educators. It’s vital to understand that having a clear work goal is essential for
effective work, especially when working in a group.

Therefore, it’s important for all team members to know what they are doing, how
they are doing it, and what the purpose of their actions is. Setting clear goals can help
prevent many issues—both during the preparation phase and when carrying out
professional activities. Adair’s circles provide a model of the so-called dynamic
balance in group orientation and highlight the key aspects of group work.

This model shows how the goal, the process, and personal relationships among
group members are interconnected (Adair, 2006).

This article offers an overview of the history and present professional context, as
well as the practice of vocational teaching in several countries.

Although a more problem-focused approach to comparing different aspects of
vocational teachers’ professional conditions might initially appear more engaging,
we opted for a country-based. The reason for that is that there is still a fundamental
lack of information when it comes to vocational teachers on an international scale.
So, any more in-depth study into one of the sub-aspects of vocational teaching is not
really possible at the moment, since the contextual information is missing.

One of the core problems of vocational educators’ search for professional
recognition is based on a paradox: while vocational teachers and trainers are essential
to supporting skill development in the workforce, they are not high status for this
role. Worldwide, some two-thirds of the workforce, which constitute the backbone
of each economy, are skilled workers, who have learned a substantial part of their
occupational skills and knowledge through the support of teachers and trainers from
the domains of Vocational Education and Human Resources Development.

Given the basic importance of vocational training for economic success, it is
remarkable that in many countries VET has failed to achieve the level of social
recognition that is needed to establish a profession. This is reinforced by the fact that
teaching has always had problems gaining professional recognition, and has even
been referred to as a «semi-professiony (Etzioni, 1969).

Given the increasing emphasis on lifelong learning, teachers and trainers as
learning facilitators can be regarded as one of the core professions in the knowledge
society. Improving teacher quality is therefore a significant lever for increasing the
quality of vocational education, as acknowledged by many international and national
organisations such as the recent monitoring activities of OECD with regard to
attracting, developing and retaining teachers, the working group of the European
Union on the qualifications of Teachers within the process «Education 2010», or
activities in the Asian context (Battezzati, Coulon, Gray, Mansouri, Ryan, Walker,
2004; Hopkins and Stern, 1996; Carnoy, and De Angelis, 2002).

However, the empirical importance of vocational learning is overshadowed by
the big emphasis society puts on academic education and credits. Despite the fact
that there are gradual differences regarding this structural problem, nevertheless this
is one of the universal core problems. «The parity of esteem» between vocational
and general education is still wishful thinking but could never be established. Still,
in international discourse the prevailing orientation is that vocational education is
something old and traditional fitting the needs of the pre-industrial and industrial
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society but not to so-called knowledge societies and economies or that it is at best a
solution for low-achieving students.

Quite commonly, innovation is associated with high investments into research
and development and a sound academic education of workers. The role of
professionals in the VET-sector or the potential role is often neglected. This is not
least due to the fact that the reality of VET teachers and their working environments
is much more complex than in any other profession. There are vast differences
between the different systems of TVET and their societal contexts.

Conclusions and further research prospects. The qualifications of skilled
workers are a key issue for the competitiveness of companies and economies, all over
the world. The skills and knowledge of the workforce are a result of learning
processes, taking place in formal and non-formal settings. Those processes involve
a variety of teachers, trainers, and instructors, whose task it is to support and direct
individuals in the vocational learning process.

Even though the share of the workforce drawing on this support can be estimated
as being about two-thirds, worldwide it is regrettable that there is still a lack of
recognition and status of this significant work. The staff in TVET not only directly
influence the quality of the workforce but also take over additional societal functions,
such as the support of regional learning and innovation processes and the social
integration of disadvantaged groups into work and the labour market. Despite this
importance, knowledge about this key occupational group, on an international
accessible and comparable basis, is extremely scarce. The last comparative study on
profiles and education of TVET teachers dates back some thirty years (Wright & Son
Ltd, 1973).

The article provides insights into the great variety of ways in which three tasks—
supporting innovation, learning and social integration — are distributed over different
institutions and different profiles of teaching and learning support, across a well-
selected range of countries; and this study also illustrates that the problems teachers
and trainers have in solving their everyday-work problems and difficulties are very
similar across nations and between different learning traditions and environments.

As much as this variety provides a rich pool of experiences, with different
configurations of mechanisms to support integration into the workforce and the
acquisition of skills and knowledge, it also challenges the international exchange and
transfer of those experiences. From this perspective, the richness turns into a
hindrance for trans-national discourse and transfer.
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«Hacuuena Ta rmuboka npodeciitHa ocBiTa nependavae TOMOMOTY YYHSM Y TOCIIKCHH1

3B’SI3KIB Ta MOXKJIMBOCTEH, OCKIIBKM BOHHU JIOJAI0Th MEXI MiXK IIIKOJIOK Ta poboToro. Take
0aveHHs pO3MIMPEHOTO eMIIIPHYHOTO HaBUYAHHS € JIy)Ke IIePCIIEKTHBHIM, 1100 Kparlie
JOTIOMOTTH YYHSIM 3HAHTH CBiil IJIAX y HAIIOMY CKJIaJJHOMY CBITi».

[itep ®. MaxnapeH

AHoTauisi. Bytu npodecionanoM BKIr0OYa€ 09iKyBaHHS 1010 HABYaHHS IPOTITOM YCHOTO
JKUTTS, 3AaTHICTh COPTYBATH BiINOBIHI 3HAHHS, HABUYKHM OILIHIOBAaTH 3Ha4eHHs iH(opmaii
Ta TEpPEeTBOPIOBATU ii Ha HIOCh KOPHUCHE B IOCHIIKEHHSAX YHM MPaKTHIi. Xo4a CydacHi
TEXHOJIOT1i JO3BOJISIIOTE OpaTH y4acTh y JOCIIJDKEHHSX, CIIBIIPAIIOBATH Ta CIILIKYBAaTHCS Ha
BENIMKHX reorpadiyHuX BifCTaHAX, (Qi3MYHA Ta IIPOCTOPOBA MOOLIBHICTH JIIOIEH Bce Ine
BaKJINBA.

IIpodeciiina ocBita Bimirpae BUpIIATBHY POJb Y CHCTEMi OCBITH, HAaJalO4H JIFOISIM
MIPAaKTUYHI HABWYKH Ta 3HAHHS, HEOOXIZHI I YCHIXy B MIMPOKOMY CIEKTpi TEXHIYHHX Ta
TOProBux npodeciii. 3 aKIEHTOM Ha MPAKTHYHOMY IOCBiJi Ta MiATOTOBII, IIO BiAMOBiTae
ramysi, mpodeciiiHa ocBiTa TOTy€ CTYIEHTIB 10 BHMOT PHHKY Ipalli, IO PO3BUBAETHCS,
TapaHTYIOYH iXHIO TOTOBHICTE 10 POOOTH MicCIsI 3aBEPUICHHS MIPOTPaM.

IIpodeciiiHa miaroToBKa — 1€ OCBITA, AKa 30CepePKEeHA HAa HABYaHHI CTYJICHTIB HABUYKaM,
HEOOXIMHUM JJIsi BHKOHAHHS KOHKPETHHUX POOIT YW 3aBAaHb. Y TOW Yac SK TpaauiliifHa
aKaJeMidyHa OCBiTa HAaroJIOUIye Ha TEOPETHYHMX 3HAHHSX, podeciiiHa MiAroToBKa MOETHYE
ayZNTOpHE HaBYAHHS 3 MPAKTHYHUM JOCBiTOM. BOHA OXOIUTIOE NIMPOKHH CHEKTP CEKTOPIB,
BKIIIOYAIOYH OXOPOHY 3I0pOB's, iHQopMamiiHi TexHoxorii, KBamiikoBaHi pemecia,
TOTeTbHHUH Gi3HEC TOMIO.

VY crarTi posrnsmaeTbes mpodeciiiHa ocBiTa Ta ii BIUIMB Ha MpodeciiHy MpakTuky. Y
BCTYIi OOTOBOPIOIOTHCS OCBITHI aCIEKTH TEMH, a TakoX (OPMH Ta AMAAKTHYHI METOAU
HaBYaHHS, SKi JONOMAaraloTh AaKTUBI3yBaTH IPALiBHUKIB Ta IXHIO y4acTb B OCBITHIX
nporpaMax. Y CTaTTi HpeICTaBICHI IICUXOCOLiaNbHI ACTIEKTH JKUTTSI, SIKi 3MiHIOIOTh TPYIOBY
JSUTBHICT TpaniBHUKa. Lle yacTKOBi acmeKTH HOro XKMTTEBOTO NUIIXY Ta BKIIOYAIOTH SIK
IHIUBIyalbHI OCBITHI MOTHBH, TaK i 6ap'epu. OcBiTHI 6ap’epu MOXYTh OyTH CHPHYHMHEHI,
HATIPUKIIAJ, HEBIIMOBITHIM HAIAIITYBAaHHAM MPOQeCciiHO-OpIEHTOBAHUX OCBITHIX IMPOTPaM.
KepiBHHKH MOXYTh MaTH 3HAYHUH BIUIMB Ha OCBITHIO MOTHBAIIIFO MPAI[iBHHUKIB.

KnawuoBi caoBa: mpodeciiiHa ocBiTa, mpodeciiiHi HaBUYKH, OpPIEHTOBAaHI OCBITHI
MPOrpamMu, MOTHBAILIS.
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