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Abstract. The article provides a comprehensive conceptual justification of the
interaction between psychological, pedagogical, and value-based components in the
process of professional self-development, which constitutes a key foundation for the
effective training of highly qualified teachers. In the context of contemporary
education, future teachers are expected to be capable of independent decision-
making, creativity, responsibility, and continuous self-improvement. Therefore, the
integration of motivational, axiological, and psychological aspects into teacher
education becomes an essential condition for developing both professional
competence and personal maturity.

Special attention is devoted to the problem of forming motivational and value-
based self-awareness among future teachers as one of the central factors influencing
their professional growth and readiness for pedagogical activity. The article analyzes
the interrelation between internal motives (personal needs, interests, aspirations) and
external stimuli (social recognition, institutional requirements, professional
demands) in shaping students’ professional motivation. This dynamic interaction is
considered as a determinant of their professional orientation, self-concept, and
system of value priorities. It is emphasized that sustainable professional development
requires a balance between intrinsic drives and extrinsic incentives, ensuring the
formation of stable professional identity and long-term commitment to the teaching
profession.

The axio-motivational approach to teacher education is examined as a theoretical
and methodological basis for integrating personal values with the values of
professional activity. This approach promotes the cultivation of moral responsibility,
self-regulation, and the pursuit of self-improvement, which are especially important
for future foreign language teachers who operate within intercultural and
communicative contexts. The article also highlights the significance of pedagogical
practice, professional communication, and collaborative activity in fostering
professional self-awareness and the ability to apply theoretical knowledge in real
educational settings.

Furthermore, the paper synthesizes the results of previous studies regarding the
classification of professional motives, the structural organization of axio-
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motivational orientation, and the pedagogical conditions that facilitate students’
professional self-development. It argues that the formation of axio-
motivationalbased self-awareness should be regarded not only as a psychological
process but also as an educational strategy aimed at enhancing the quality of teacher
preparation. In this way, the integration of axio-motivational components contributes
to building a new type of teacher — a professional who is not only academically
competent but also value-oriented, ethically responsible, and motivated for lifelong
learning.

Keywords: axio-motivation, axio-motivational components, professional
motivation, self-concept, professional values, axiological approach, self-
development, teacher education.

Problem setting. The formation of axio-motivational self-awareness among
future teachers is one of the key issues of modern teacher education. Despite
numerous studies on professional motivation and value orientations, the mechanisms
of interaction between internal and external motives, as well as psychological and
pedagogical factors that ensure the development of a positive self-concept and
professional self-awareness, remain insufficiently revealed. Particularly relevant is
the integration of the axiological approach into teacher training, which makes it
possible to develop value orientations, responsibility, professional competence, and
the ability for self-regulation. The absence of a systemic approach to the
development of axio-motivational based self-awareness complicates the effective
professional formation of teachers and may negatively affect both their readiness for
professional activity and their personal development.

Purpose of the article. The aim of the article is to analyze the formation of axio-
motivational self-awareness of future teachers and to identify the main factors
influencing the development of their professional motivation, self-concept, and value
orientations.

Objectives of the article. The objectives include studying theoretical approaches
to the formation of axio-motivational self-awareness of future teachers, identifying
the factors that influence students’ professional motivation and self-concept, as well
as developing a model of professional self-development of teachers that takes into
account motivational and organizational aspects.

Analysis of basic research and publications. The formation of axio-
motivational self-awareness of future teachers is a key factor in their professional
development. Researchers emphasize that intrinsic motivation, based on personal
needs and satisfaction derived from both the process and the outcome of activity, is
the most effective for the development of professional competencies (Dombrovskis
et al.,, 2011; Macmosa Ta Konontok, 2018). Extrinsic motivation, while it can
stimulate activity, is less sustainable and may limit professional growth (Tropkina,
2021).

Professional motives have a multilevel structure — ranging from interest in the
content of activity and self-development to aspirations connected with the external
attributes of the profession (OKuruuk, 2004; JIposnenxo Tta Ilmora, 2016). Of
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particular importance are motives directly related to the content of work, since they
provide engagement and self-discovery (Iangabypa, 2009).

The axiological approach in teacher training integrates personal, professional,
and student values, contributing to the development of a positive self-concept
(®pwrrok, 2025; Mykan, Uybinceka Ta Hakoneuna, 2023) and to the strengthening
of value orientation through practical activity and reflection. Axio-motivational self-
awareness is thus formed as a result of the interaction of psychological, pedagogical,
and value components (Shamsutdynova, 2024).

Presentation of the basic research material. Before considering the issue of
motivation formation for professional activity, it is important to clearly define the
essence of the concept of «motivationy. It is well known that when performing any
activity, a person must feel a sense of interest, for without intrinsic interest any work
turns into a routine and becomes less productive.

However, interest alone is not sufficient to achieve the intended outcome —there
must also be the presence of desire. It is desire that drives the individual toward active
action, regular task completion, the gradual acquisition of new knowledge and skills,
and the development of professional competencies, thereby creating a solid basis for
further learning and self-improvement (Shamsutdynova, 2024).

As sources in methodology and psychology suggest, students’ desire is a decisive
factor in the educational process. It influences the level of their activity, persistence,
and ability to overcome the inevitable difficulties that arise in learning. Therefore,
the teacher’s primary task lies in cultivating students’ motivation to master a
particular topic or lexical material, since without genuine interest even the most well-
designed educational programs will not produce the expected outcome. Professional
motivation (Kymmaii, 2021) is considered one of the most powerful psychological
factors, capable of becoming a source of inner energy, inspiring students to study a
foreign language, promoting deeper mastery of material, and facilitating its practical
application. Therefore, the teacher’s primary task lies in cultivating students’
motivation to master a particular topic or lexical material, since without genuine
interest even the most well-designed educational programs will not produce the
expected outcome.

Vocabulary serves as the formative basis of language and is a key element in the
development of all types of speech activity — both receptive and productive
(Cemenuyk, 2007). It enables students not only to understand a foreign language but
also to use it actively in communication, writing, and creative tasks.

A modern teacher must skillfully apply various factors to sustain long-term
motivation: taking into account students’ individual characteristics, employing
interactive methods, providing diverse forms of feedback, and organizing
opportunities for the practical application of learning material. Without these
elements, even existing motivation may quickly fade, rendering the educational
process superficial and ineffective (Shamsutdynova, 2024).

It is important to emphasize that motivation is dynamic in nature and constantly
interacts with the learning environment, students’ personal interests, and their
broader life orientations. The combination of interest, intrinsic aspiration, and
external pedagogical support creates a solid foundation for professional
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development, fosters a responsible attitude toward learning outcomes, and cultivates
independence and a drive for self-improvement — qualities that are essential for the
formation of a highly qualified specialist.

The motivational and professional-value components of an individual’s axio-
motivational orientation require closer examination. Professional motivation is
understood as an internal driving force behind personal development and the
acquisition of professional competence. Professional motivation should be viewed
not only as immediate professional motives but also as a broader interest in the
chosen field, coupled with the awareness of relevant personal needs (such as
obtaining higher education, self-development, self-discovery, professional growth,
or improving social status) that encourage a person to master their future profession.

Drawing on studies that provide a classification of professional motivation
according to the origin of motives, the following groups can be identified:

motives reflecting the need for activity that constitutes the core content of the
profession;

motives related to the perception of the social significance and prestige of the
profession;

motives based on previously formed personal needs, which are activated in the
course of engagement with professional activity (e.g., self-development, self-
assertion, material needs, character traits, habits, etc.);

motives expressing an individual’s attitude toward themselves in the context of
the profession (e.g., awareness of professional aptitude, belief in one’s creative or
intellectual potential, perception of the profession as a vocation);

motives associated with interest in external, formal, or secondary attributes of the
profession (posnenko ta Inrora, 2016; Shamsutdynova, 2024).

It is worth emphasizing that these groups of motives differ in their significance
for personal development within the context of professional activity. Their
fundamental distinction lies in the varying degree of alignment with the objective
content of the profession. A motive that is closely connected with the content or
process of activity ensures sustained interest and engagement, ultimately facilitating
the development of relevant abilities (I'angabypa, 2009). Such a motive encourages
individuals to evaluate their knowledge, skills, and moral qualities in accordance
with the requirements of professional activity. Therefore, it may be regarded as the
primary psychological prerequisite for the process of self-education.

Other groups of motives are not so directly related to the content of professional
activity. They are oriented more toward external conditions than toward the work
itself. Their significance within the structure of axio-motivational orientation is
determined by whether they reinforce the core motive associated with the essence of
the profession or compete with it, displacing its influence. When motives from the
second to the fifth groups predominate, professional orientation may weaken due to
the loss of interest in the content of work itself. Therefore, in career choice, it is
essential that the foundation rests upon motivational factors of labor activity that
encompass all aspects of human life and determine professional orientation,
including both general and specific goals of particular types of work (ILloBuxo,
2014).
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Additionally, professional motives may be characterized by several further
dimensions:

motives of professional awareness, involving recognition of the purpose and
mission of the profession and acceptance of professional values (Okhrimenko, 2022);

motives of professional activity, which include: processual motives, reflecting
interest in the activity itself, its content, the chosen field of knowledge, educational
processes, communication with colleagues, etc. These motives manifest in a positive
attitude toward work and a desire to acquire professional knowledge and skills;

result-oriented motives, which emphasize interest in the final outcomes of
professional activity (3aBanescobka, O., Beperennukona, B. Ta Paziyc, 2022).

Professional interests represent a special type of motive that, first, determines an
individual’s selective orientation toward studying specific phenomena and objects,
and predisposes them to certain types of activity (benr, 2021). Second, they activate
cognitive processes, stimulate creative potential, promote the expansion and
deepening of knowledge, and contribute to professional growth and personal
development. Third, they provide emotional satisfaction, which motivates
individuals to continue engaging in meaningful activities.

Zhytnyk (2004) proposes a tripartite classification of labor-related motives:
motives of professional activity itself, motives of career choice, and motives for
selecting a specific workplace. All three are interconnected: motives of work form
the foundation for professional choice, which in turn influences the decision to
pursue employment in a specific organization. Zhytnyk identifies the following
driving forces behind labor motivation:

social impulses (awareness of the need to benefit society, the desire to help others,
the conviction of the necessity of work, and the rejection of passivity);

the aspiration to provide material and spiritual well-being for oneself and one’s
family;

the need for self-expression, self-realization, and self-actualization (Kurnuk,
2004).

Human beings are not passive by nature; they are not only consumers but also
creators. Creative activity provides satisfaction and gives meaning to existence.
Closely related to this is the motive for social recognition and respect from others
(Cmabko, 2013).

Building on the framework of Romanian sociologist C. Zamfir (1980),
Dombrovskis proposes an alternative approach to analyzing the structure of labor
motivation, distinguishing three components: intrinsic motivation, extrinsic positive
motivation, and extrinsic negative motivation (Dombrovskis et al., 2011). Intrinsic
motives are defined as those that emerge directly from the labor process itself —
awareness of its social significance, satisfaction with the process and results of work.
They stem from internal personal needs, which explains why tasks are performed
willingly and without external coercion (Dombrovskis et al., 2011).

By contrast, extrinsic motivation relates to factors external to the activity and its
content, such as material rewards, fear of criticism, or the pursuit of prestige.
Extrinsic positive motivation encompasses financial incentives, career advancement
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prospects, group approval, and improved social standing, while extrinsic negative
motivation includes punishment, criticism, disapproval, or penalties.

In analyzing extrinsic motivation, it is useful to consider J. Atkinson’s model,
which reflects the balance between striving for success and avoiding failure (3axanuk
& Jlerenmzenuu, 2020). Compared to intrinsic factors, both positive and negative
forms of extrinsic motivation are less stable, as their influence diminishes quickly
over time. Moreover, frequent reliance on negative stimuli almost entirely eliminates
their motivating force.

Thus, high levels of professional satisfaction are ensured primarily by the
predominance of intrinsic motivation. When external factors dominate, work is
perceived merely as a means to achieve unrelated benefits rather than as a value in
itself. In such cases, it becomes a duty performed under external pressure. Intrinsic
motivation, however, functions as a source of personal growth and professional
development, while extrinsic motivation narrows collective aspirations and may
contribute to alienation from the professional community. Particularly dangerous is
negative motivation, as it generates passivity, conformity, lack of initiative, and
irresponsibility.

Scholars argue that the development of professional and value-based self-
awareness in future teachers largely depends on the formation of their value
orientations (®pumrok, 2025). From the standpoint of the axiological approach,
education fulfills a number of cultural and humanistic functions:

development of internal strengths, abilities, and skills that help individuals
overcome difficulties (ba6’sp, 2024);

formation of moral responsibility and character during adaptation to social and
natural environments;

creation of conditions for personal and professional growth and self-realization;

provision of means to achieve intellectual and moral freedom, autonomy, and
happiness (OBuapyk Ta in., 2024);

promotion of creative individuality and the realization of a person’s spiritual
potential (Ens I'yeccab Ta in., 2024).

A positive orientation toward the teaching profession encompasses three
interrelated aspects: attitudes toward the work itself, toward children, and toward
oneself as a teacher. Professional self-awareness includes the development of self-
consciousness, the formation of a system of values, the construction of one’s
professional future, and the creation of an ideal image of a teacher (®purox, 2025).

The psychological mechanism of professional development can be explained
through the discrepancy between the «real self» and the «ideal self». In the teaching
domain, this difference manifests in the gap between one’s perception of the
profession and one’s actual level of professional competence (Mykan, Uybinceka &
Haxoneuna, 2023).

A crucial component is the development of a positive self-concept in future
teachers: belief in their own abilities, aspiration to realize themselves professionally,
and the desire to be significant for their students. This ensures resilience in situations
of external evaluation, such as professional certification or competitive selection.
Research indicates that initial professional self-perception forms during the first
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years of professional engagement and is subsequently refined or even reassessed
(Opuwrok, 2025).

Studies by Mukan, Chubinska and Nakonechna (2023) confirm that interaction
and collaborative activity are key factors in developing professional self-awareness.
It functions as an internal mechanism that facilitates active mastery of significant
areas of professional activity and forms the basis for self-regulation and self-
management. The authors also identify a direct relationship between the
development of educational and professional self-awareness and the effectiveness of
teaching activities.

Frytsiuk (2025) proposes an axiological model of professional self-development,
in which the acquisition of a system of values is central. This system encompasses
the value of the teacher as an individual, the value of subject-specific activity, and
the value of the student as a person. The model consists of three structural
components:

normative-activity component — based on values that guide pedagogical activity;

personal component — encompassing the teacher’s emotional sphere and
readiness to manage their own emotional state;

organizational component — related to the psychological and pedagogical
conditions that create opportunities for effective internalization of values (®puirox,
2025; OBuapyk Ta iH., 2024).

Conclusion and research perspectives. The analysis of scholarly sources and
theoretical principles demonstrates that the formation of axio-motivational self-
awareness is a key factor in the professional development of future teachers.
Professional self-awareness functions as a complex of psychological, motivational,
and value-based components that ensure stable professional orientation, the
development of responsibility, self-regulation, and the drive for self-improvement.

Intrinsic motivation, grounded in satisfaction derived from the process and
outcomes of professional activity, is the most stable and effective driver of
professional competence. In contrast, extrinsic motivation — such as material
incentives or social approval—while promoting activity, is less enduring and may
limit internal engagement.

The axio-motivational approach occupies a special place in the formation of
professional self-awareness. It integrates motivational factors with a system of
personal, professional, and student-related values, allowing the internal drive for
self-development to be combined with an understanding of the social and
professional significance of work.

This approach ensures that students not only acquire professional knowledge and
practical skills effectively but also develop a responsible attitude toward their
professional identity, emotional stability, self-respect, moral and professional
responsibility. Additionally, it stimulates systematic teaching practice, reflective
activity, and the capacity for self-regulation.

In the process of professional training, the axio-motivational self-awareness of
future teachers is formed as a result of the interaction of internal and external
motives, pedagogical and psychological conditions, practical activities, and value
orientations, thereby creating an integrated system that ensures a high level of
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professional competence, readiness for independent decision-making in the
educational process, and active self-improvement. Consequently, teacher preparation
based on the axio-motivational approach fosters the development of highly qualified,
responsible, and creative professionals capable of effective, goal-oriented, and
socially significant pedagogical activity.
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AHoTtanis. Y craTTi HaBeleHO KOMIUIEKCHE KOHIIETITyalbHe OOIPYHTYBaHHS
B3a€MOJIiT IICHXOJIOTIYHOTO, MEeIaroriyHOro Ta IIHHICHOTO KOMIIOHEHTIB y Mporeci
npodeciifiHOro caMOpO3BHUTKY, IO € KIIOYOBOIO OCHOBOIO Uit e(EeKTHBHOI
MiATOTOBKH BHCOKOKBaNi()iKOBAaHMX YYHUTENIB. ¥ KOHTEKCTI CYYacHOi OCBITH Bif
MaiOyTHIX YYHUTENB OUYIKy€THCS 3MATHICTH IO CAMOCTIHHOTO MPUHHATTS PIIICHB,
KpPEaTUBHOCTI, BIATOBIAATBPHOCTI Ta TIOCTIHHOTO CaMOBIOCKOHANCHHS. Tomy
IHTETpaliss MOTHBAIIMHNX, AaKCIOJOTIYHUX Ta IICHXOJIOTIYHAX acCHeKTiB Y
MEeNaroriyHy OCBITY CTa€ BaXXJIMBOIO YMOBOK PpO3BUTKY fK mpodeciiiHol
KOMIIETCHTHOCTI, TaK 1 ocoOucTicHol 3pinocti. OcobnmBa yBara NPUALISETHCS
npobiaeMi GpopMyBaHHS MOTHBAIIHOT Ta IIHHICHOI CAMOCBIOMOCTI Y MaiOyTHIX
YUYUTEINIB SIK OJHOMY 3 IIEHTPAIbHUX (aKTOpiB, L0 BILUIMBAIOTH HA iXHE mpodeciiine
3pOCTaHHs Ta TOTOBHICTh JO MEAAaroriyHoi IisUIbHOCTI. Y CTaTTi aHalli3yeThCs
B32€MO3B'SI30K MIXK BHYTPILIHIMH MOTHBaMH (OCOOMCTHMH MOTpedaMHu, IHTEpecamMH,
NparHeHHsIMM) Ta  30BHILIHIMM  CTUMYJamMH  (COLIaJIbHUM  BHM3HAHHSM,
IHCTHTYHIHHUMH BUMOTaMH, IpodeciiHuMHY 3anuTaMi) y popMyBaHHI podeciitHol
MoOTHBAIil cTyaeHTiB. Llg nuHaMiuHA B3aeMOJiS PO3TIIIAETHCS SK NETEPMIHAHT
iXHBOT MpoeciitHol opieHTAaIliT, CAMOKOHIICIIIIT Ta CHCTEMH [IHHICHUX MPIOPHUTETIB.
[MigkpeciroeTsest, Mo cranuii npodeciiHui PO3BUTOK BHUMAarae OajaHCy Mix
BHYTPIITHIMI MOTHBAMH Ta 30BHIIIHIMU CTHMYJIaMH, 110 3a0e3rnedye GopMyBaHHS
cTabLIpHOT PO eCiifHOT IIEHTUIHOCTI Ta JOBIOCTPOKOBOI BiIIAHOCTI ITeqaroriqHini
npodecii.

AKCIO-MOTHBAIlIHHUIA MiAXIA 10 MEJaroriyHoi OCBITH PO3MIIAAAETHCS K
TEOpPeTHYHAa Ta METOJOJIOTiYHAa OCHOBA iHTerpamii OCOOMCTICHHX I[iHHOCTEH 3
IiHHOCTSIMH TipodeciitHoi mismbHOCTI. Lle#t miaxix crupusie po3BUTKY MOpPaJIbHOT
BIZIMOBITANBHOCTI, CaMOpEeryiAmii Ta TNparHeHHA IO CaMOBIOCKOHAJCHHS, IO
0COOIMBO BaXXJTUBO I MaiOyTHIX BYMTENIB 1HO3EMHHMX MOB, fKi NPAIOIOTH Y
MDKKYJbTYPHOMY Ta KOMYHIKATUBHOMY KOHTEKCTax. Y  CTarTi  TaKOX
HiIKPECITIOETECS. 3HAUEHHS MEAaroriqHoi MpakTHKH, npodeciiiHoi KoMyHikamii Ta
CHIJIBHOI MiSUTBHOCTI Y pPO3BUTKY mpodeciiiHoi caMocBiIOMOCTI Ta 34aTHOCTI
3aCTOCOBYBAaTH TEOPETUYHI 3HAHHS B peaJIbHUX OCBITHIX yMOBaX.

Kpim Toro, y craTTi CHHTE30BaHO pe3yNbTaTH MONEPEIHIX JOCIHiKEHb 100
kinacugikanii mpodeciiHUX  MOTHBIB, CTPYKTypHOi  oOprasizamii  akcioM-
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MOTHUBAI[IIHOT Opi€HTAIl Ta MENArOriYHUX YMOB, IO CIPHSAIOTH MpoQeciiiHOMY
CaMOPO3BHUTKY cTyIeHTIB. CTBEpIKYEThCS, 0 (GOPMYBaHHS aKCIOM-MOTHBAIIHHOT
CaMOCBIZIOMOCTI CJiJl pO3IJISLIATH HE JIMIIC SK TICUXOJOTIYHHMHA Tpolec, a U sIK
OCBITHIO CTpAaTerir, CIPsMOBaHY Ha IMiJBHIICHHS SIKOCTI MiJTOTOBKH BYHUTEIIIB.
Takum 9HHOM, IHTETpamis aKCiOM-MOTHBALIWHMX KOMIIOHEHTIB  CIIPHSIE
(hopMyBaHHIO HOBOTO THITy BUHTEIS — IpoQecioHana, SKUi € He JIUIIe aKaIeMidHO
KOMIIETCHTHAM, ajie¢ W IIHHICHO Opi€HTOBaHWUM, €THYHO BiNNOBIJAIFHUM Ta
MOTHBOBAHUM JI0 HABYAHHSI IPOTATOM YChOT'O JKHTTSI.

KirouoBi cioBa: akciomorariisi, akCioMOTHBALifHI KOMIOHEHTH, mpodeciiiHa
MOTHUBAIIis, CAMOKOHIICNIisA, TMpoQeciiiHi MiHHOCTI, AaKCIONOTIYHMH ImiIXin,
CaMOPO3BHTOK, MEIaroriyHa OCBiTa.
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